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MUTH 5350 Analysis and Performance Course Outline 
 
Timothy L. Jackson (Distinguished University Research Professor of Music Theory), Main 
Music Building, Room 111, tel. (940) 565-3748 (wk) (972). E-mail: timothy.jackson@unt.edu 

Course Objectives: Why do analysis? In answer to this question, let us assume 
that analysis can inform performance, even the largely intuitive analysis of a gifted theorist, 
composer or performer. We will consider various pieces employing sophisticated analytical 
tools; more precisely, we shall examine compositions – and specific passages within them – 
showing how they sometimes may be understood in different ways. From these contrasting – 
possibly even diametrically opposed – analytical perspectives, we shall consider 
various interpretations in performance. Our consideration of performance-realizing analysis will 
follow two paths: 1) we shall examine recorded interpretations by major performers as made 
possible by “historical” recordings, and 2) explore performance possibilities in the abstract, 
thinking out the possible performance ramifications of our analytical observations. With regard 
to the second approach, students may analyze and perform a piece or movement selected in 
consultation with the instructor. Students are expected both to perform on their instrument and 
participate verbally in class. This course, which bridges analysis and performance, should be of 
interest to performing musicians as well as music theorists and historians.  

The first three to four weeks of the course will be devoted to learning the basic principles of a 
linear approach to analysis; specifically, students will be introduced to the concepts of voice 
leading and how they operate in real music. Taking Classical music of the 18th and 19th centuries 
as preferred repertoire, and the theory of the period as a starting point, students will become 
acquainted with the principles of punctuation form and, in combination with this approach to 
form, will learn the how to analyze the repertoire in terms of sentiments.  

Grading: 

Students will write a term paper on a given piece showing how an in-depth analysis may help to 
shape and direct performance. Students have the option of choosing the piece upon which way 
they will focus in their paper. At the end of the semester, students will submit an annotated score, 
a recording, and a short paper discussing the relationship between the analysis and the musical 
interpretation. 

The final project (50%) and in-class performance and discussion (50%). 

Comments: 
 
Since students often find it difficult to align Schenkerian graphs with the music, when I was in 
Korea in 2005, I began to teach analysis in a way that makes it possible for the students to make 
their analysis right on the music itself: specifically students will learn how to work on a pasted 
up score formatted so that they can conveniently notate the Schenkerian analytical symbols to 
show the voice leading directly on the music. Additionally, I have further developed this way of 
teaching so that I can guide the assignment by providing a certain number of clues. I have found 
that this way of working allows students, even with minimal English skills  - which has been the 
case with most of my Korean students - to clearly follow my lectures. 
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It is surprising, given the nature of the College of Music at UNT, which combines a large 
conservatory with an academic program, that a course on “Analysis and Performance” was not in 
our catalogue until a few years ago! 
  
Coursework: 
 
Each student selects a piece that they are playing, which we then analyze, and discuss how 
the analysis might impact upon their performance. The course ends up being something of a 
crash course in “linear,” formal, and “sentiment” analysis for advanced performers.  
 
I employ the term “linear” rather than “Schenkerian” analysis because we are less concerned 
with clarifying the deepest structural levels than following the foreground and middleground 
voice leading and discussing motivic aspects. Nor do I focus on teaching graphing technique to 
performers (who would have little use for it, unless down the road they became interested 
in analysis per se); instead, we analyze the middleground voice leading directly on the score; 
however, to do this, there is a lot of in-class discussion of “where does this note go and how does 
it get there?” in the context of the student actually performing the work. 
 
In class, each student plays through the piece we are working on - and also small sections - as we 
discuss the analysis; thus analysis is conducted in close proximity to performance. At the end of 
the course, each student submits an annotated score of their piece showing the main linear 
progressions, a recording they have made of it, and a short paper discussing some of 
the performance issues related to their analysis. I also ask students to examine other 
performances of their piece available on CDs, Youtube, Naxos on-line, etc. 

When I myself was a piano student, my teachers – even the best – never offered any kind of 
analytical explanation for anything to do with performance practice. Their interpretive 
admonitions were always intuitive and almost invariably of this nature: “do this,” “do 
that,” and “don’t do that!” Or, the - sometimes exasperated! - teacher just would sit down at the 
keyboard and indicate how to play a given passage by example and then stand up say, “now, it’s 
your turn, you do it!”  

In retrospect, I feel that such training, although still very much the common practice, was and 
remains deficient. There should be reasons given as to why one interpretation may be superior to 
another, and these rational explanations should be derived from or, at a minimum, related to 
an in-depth analysis of the music.  

Yet even once one has made a detailed formal, voice leading and metrical analysis of a piece 
employing the most sophisticated analytical tools available – as we will do in this course – there 
is no determinative algorithm to translate the analysis into an interpretation. One cannot create 
a computer program to convert the results of the analysis into performance indications. And to 
bang out certain features of linear progressions in the middleground in order to make them 
unequivocally audible comes across as foolish, even moronic. Nonetheless, I have found that the 
analysis can help to “shape,” “guide,” and enrich the interpretation in certain subtle ways.  
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Furthermore, in some special cases, we have found that pieces, or passages within them, may be 
analyzed in different ways. From these contrasting – possibly even diametrically opposed – 
analytical perspectives, it was possible to justify quite different interpretations in performance.  

For her final project, one of my most advanced students – an adjunct lecturer at another 
university – compared two of her own recorded performances of Mozart’s D minor Fantasy: the 
first was of a concert given before taking my course and the second after analyzing the piece 
with me and discussing its interpretation. While both performances were good - since she is a 
fine pianist with “good musicianship” skills - I did find her later “analytically 
informed” performance more compelling, and  she did as well. But while it would be difficult, 
and perhaps impossible, to translate into verbal explanations the often highly complex process of 
bridging analysis to performance, such correlation can be subtly achieved.  

Policy on Attendance: 

Attendance is expected at all classes. Each student is allowed two unexplained absences. After 
the two absences are exhausted, 1) the instructor reserves the right to drop the student from the 
class and a grade point may be deducted from the final grade for each unexplained absence (e.g. 
a B will become a C, etc.). 

 

University Policies: 

 

ACADEMIC INTEGRITY Students caught cheating or plagiarizing will receive a "0" for that 
particular assignment or exam [or specify alternative sanction, such as course failure]. 
Additionally, the incident will be reported to the Dean of Students (Office of Academic 
Integrity), who may impose further penalty. According to the UNT catalog, the term “cheating" 
includes, but is not limited to: a. use of any unauthorized assistance in taking quizzes, tests, or 
examinations; b. dependence upon the aid of sources beyond those authorized by the instructor in 
writing papers, preparing reports, solving problems, or carrying out other assignments; c. the 
acquisition, without permission, of tests or other academic material belonging to a faculty or staff 
member of the university; d. dual submission of a paper or project, or resubmission of a paper or 
project to a different class without express permission from the instructor(s); or e. any other act 
designed to give a student an unfair advantage. The term “plagiarism” includes, but is not limited 
to: a. the knowing or negligent use by paraphrase or direct quotation of the published or 
unpublished work of another person without full and clear acknowledgment; and b. the knowing 
or negligent unacknowledged use of materials prepared by another person or agency engaged in 
the selling of term papers or other academic materials. LINK: 
https://policy.unt.edu/sites/default/files/06.003.AcadIntegrity.Final_.pdf STUDENT 
BEHAVIOR  
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Student behavior that interferes with an instructor’s ability to conduct a class or other students' 
opportunity to learn is unacceptable and disruptive and will not be tolerated in any instructional 
forum at UNT. Students engaging in unacceptable behavior will be directed to leave the 
classroom and the instructor may refer the student to the Dean of Students to consider whether 
the student's conduct violated the Code of Student Conduct. The university's expectations for 
student conduct apply to all instructional forums, including university and electronic classroom, 
labs, discussion groups, field trips, etc. LINK: Student Code of Conduct - 
https://deanofstudents.unt.edu/conduct  

 

ACCESS TO INFORMATION – EAGLE CONNECT Your access point for business and 
academic services at UNT occurs at my.unt.edu. All official communication from the university 
will be delivered to your Eagle Connect account. For more information, please visit the website 
that explains Eagle Connect. LINK: eagleconnect.unt.edu/ ODA STATEMENT The University 
of North Texas makes reasonable academic accommodation for students with disabilities. 
Students seeking accommodation must first register with the Office of Disability Access (ODA) 
to verify their eligibility. If a disability is verified, the ODA will provide you with an 
accommodation letter to be delivered to faculty to begin a private discussion regarding your 
specific needs in a course. You may request accommodations at any time, however, ODA notices 
of accommodation should be provided as early as possible in the semester to avoid any delay in 
implementation. Note that students must obtain a new letter of accommodation for every 
semester and must meet with each faculty member prior to implementation in each class. For 
additional information see the Office of Disability Access. LINK: disability.unt.edu. (Phone: 
(940) 565-4323)  

 

UNT Policy Statement on Diversity UNT values diversity and individuality as part of 
advancing ideals of human worth, dignity and academic excellence. Diverse viewpoints enrich 
open discussion, foster the examination of values and exposure of biases, help educate people in 
rational conflict resolution and responsive leadership, and prepare us for the complexities of a 
pluralistic society. As such, UNT is committed to maintaining an open, welcoming atmosphere 
that attracts qualified students, staff, and faculty from all groups to support their success. UNT 
does not discriminate on the basis of race, color, national origin, religion, sex, sexual orientation, 
gender identity, gender expression, age, disability, genetic information, or veteran status in its 
application and admission process, educational programs and activities, employment policies and 
use of university facilities. 
https://policy.unt.edu/sites/default/files/04.018_PolicyStateOnDiversity.pub 8_.18_0.pdf 2019-
2020  

 

Semester Academic Schedule (with Add/Drop Dates) https://registrar.unt.edu/registration/fall-
registration-guide Academic Calendar at a Glance, 2019-2020 
https://www.unt.edu/catalogs/2019-20/calendar Final Exam Schedule 

https://deanofstudents.unt.edu/conduct
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https://registrar.unt.edu/exams/final-exam-schedule/fall Financial Aid and Satisfactory Academic 
Progress Undergraduates A student must maintain Satisfactory Academic Progress (SAP) to 
continue to receive financial aid. Students must maintain a minimum 2.0 cumulative GPA in 
addition to successfully completing a required number of credit hours based on total hours 
registered. Students cannot exceed attempted credit hours above 150% of their required degree 
plan. If a student does not maintain the required standards, the student may lose their financial 
aid eligibility. Students holding music scholarships must maintain a minimum 2.5 overall 
cumulative GPA and 3.0 cumulative GPA in music courses. If at any point you consider 
dropping this or any other course, please be advised that the decision to do so may have the 
potential to affect your current and future financial aid eligibility. It is recommended that you to 
schedule a meeting with an academic advisor in your college or visit the Student Financial Aid 
and Scholarships office to discuss dropping a course being doing so. LINK: 
http://financialaid.unt.edu/sap 

 

 

 


